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Abstract 
This paper aims at finding out the model of bilingual based Instruction (BBI) 
implemented by the lecturers in teaching English, the context used by the lecturer and 
the frequency of native and target language used by the lecturer. The data was taken 
from three department, Physics Education Department, Biology Education Department, 
and math Education Department. This study applied descriptive study. The finding 
showed that Bilingual based Instruction (BBI) implemented by the lecturer in teaching 
English for academic purposes was categorized structured bilingual based Instruction. 
The lecturers used native and target language structurally. The context used by the 
lecturers are greetings, giving explanation, giving instruction, giving motivation, giving 
reinforcement, and giving thanks. The lecturers used target language more than native 
language. The native language was used to clarify and reinforce meaning. The target 
language is used to give exposure to the students. 
Keywords: bilingual; instruction model; English for academic purposes; native 
language; target language 
 
INTRODUCTION 
Bilingual-based instruction has implemented by English teacher from 
elementary school to university. Even though, the frequency of native language and 
target language used by the teachers different from teacher to another teacher. The use 
of native language and target language depend on the learner, the material and the 
teacher itself. The teacher’s target language functions as an input for the students. As 
Nurpahmi S, et.el (2018) states that teachers’ language and students’ language 
function not only as language medium but also as language source.   The students can 
imitate and acquire the language that they listen. 
The Indonesian learners learn their target language through their prior language. 
The learners understand the concept of the new language using their native language. If 
the students listen to the new languages, they will use their native language to 
comprehend the message. 
Data got from the interviews show that students of teacher training and 
education faculty need English not only to read in reading class, but they also need 
to speak, listen, and write. They need to be given exposure in order that they can 
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familiar and accustomed to listen and speak the target language. They need to practice 
in target language (Asr, Stt, Ard, interviews 2014). 
Data got observations at three EAP classroom show that the lecturer used 
bilingual-based instruction in teaching English. The lecturer uses English in routine 
activities. The lecturer use English and Indonesian in some part that considered need 
by the students such as in in giving explanation, giving instruction and giving 
motivation (Observation, Makassar, 2018). 
Based on the condition, therefore, EAP also need to be taught by using English 
as  a  medium  of  instruction  in  order  that  the  students  can  get  more exposure 
with the language. It is also need to use mother language in order to help to clarify 
about the meaning of difficult and new words.  
In relation to the case, Yan, Zhang, Xu, Chen, & Wang (2016) found that It is 
predicted that bilinguals rely on their first language (L1) to process the second language 
(L2).  Moreover, Luis (Galvan-Luis, 2010: 76) found that bilingual model affect 
students’ English proficiency.  
Sanders (2010:106) recommends the implementation a Two-Way Bilingual 
Immersion program beginning in pre-kindergarten and kindergarten to help increase 
students’ achievement and close the achievement gap among minority students where 
diverse population exists. Forman (2008) has found that the scaffolding metaphor can 
readily be applied to bilingual episodes; and that an intertextual analysis across two 
languages/cultures provides a rich picture of the semiotic restructuring which is enabled 
by second language development.  
Moreover, Noor and Harun (2015) found that the main factors that lead to this 
crucial phenomenon of bilingual classroom. The needs of the language for each 
bilingual classroom are highly depend on the teachers’ competencies of the language 
used instead of the learners’ needs. In a nutshell, the bilingual teaching classroom of 
community colleges can be evaded by practicing better approaches and methods in 
teaching.  
On the contrary, Chai, et.al,  (2016) in their research found that that nursing 
students' satisfaction with the textbooks, teachers, teaching methods and overall 
teaching result is not high in nursing bilingual teaching in China. These findings 
suggest that future directions for improving bilingual teaching in China include 
establishing suitable bilingual teaching material, training teaching faculty members and 
adopting proper teaching methods. 
Yan, Zhang, Xu, Chen, & Wang (2016) found that It is predicted that bilinguals 
rely on their first language (L1) to process the second language (L2).  
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METHOD 
This research applied descriptive quantitative and qualitative to investigate the 
existing model used by the EAP lecturers in teaching EAP. The sample of the research 
was three EAP lecturers n 120 students at Biology Education department, Mathematics 
education department, and Physics education department. The instrument used in this 
study was questionnaire, recoding, and interview. Th questionnaires was used to find 
out the context and language used by the here lecturers in teaching EAP. Recording 
was used to find out the frequency of English and Indonesia used by the lecturer in 
teaching EAP. The interview used to clarify the answer in questionnaires. Techniques 
used to analyze the data was descriptive statistics and content analysis. The 
questionnaire was validated before using in research. 
FINDINGS  
Bilingual-based instruction implemented by the lecturer at Tarbiyah and 
Teaching Science faculty was English-Indonesian instruction. It was categorized 
structured bilingual based instruction model in which two languages used in classroom 
interaction structurally. The evidence can be seen as follows: 
 
Table 1 The Category of Using of Native and Target Language 
Activities/context Categories Language 
used 
Greetings Routine English 
Introducing material Routine English 
Giving explanation Not routine Explaining 
Content 
English and 
Indonesian 
Giving 
direction/instruction 
Not routine Explaining 
instruction 
English and 
Indonesian 
Encouraging/motivating 
students 
Not routine 
Encouraging/motivating 
English and 
Indonesian 
Giving thanks Routine English 
Giving reinforcement Routine English 
Closing class Routine English 
 
 The lecturer used English in routine expression such as greetings, introducing 
material, giving thanks, and closing class. The lecturer used English and Indonesian 
flexibly in giving explanation, giving direction/instruction, encouraging, motivating 
students, giving clarification /reinforcement, asking and answering question. The 
lecturer alternated her languages from native language to target language for  
clarification and explaining content. 
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The frequency of native language and target language used by the lecturer were 
different from three observed meeting. It depended on the level of difficulties of 
material explained by the lecturer and the vocabularies or term used by the lecturer. 
The following are the frequency of native language and target language used by the 
lecturer based on recording data: 
Table 2 The Frequency of Native and Target Language 
Students’ responses got from data questionnaire showed that the lecturer used 
native language and target language structurally. The detailed data can be seen as 
follows: 
Table 3 Students Responses toward the existing model 
Teacher’s 
language 
Lecturer uses Indonesian as Language 
instruction in teaching English 
3.4 
 Lecturer uses English as Language 
instruction in teaching English 
3.1 
 Lecturer uses English more than Bahasa  3.4 
 Lecturer uses English in greetings. 3.4 
 Lecturer uses English in opening class 3.5 
 Lecturer uses Bahasa in opening class 2.2 
Activities Context Physics 
Class 
 
Biology 
Class 
 
Mathemat
ics Class 
NL TL N
L 
TL N
L 
TL 
Opening 
Activity 
Greetings 
0% 
100% 0
% 
100
% 
0
% 
100
% 
 Introducing 
material 
0% 100% 0.7
% 
99,3
% 
0
% 
100
% 
Core 
Activity 
Giving explanation 20% 80% 20
% 
80
% 
17
% 
87% 
 Giving 
direction/instructio
n 
43% 57% 41
% 
59
% 
41.
3
% 
65.7
% 
 Encouraging/motiv
ating students 
40% 60% 35
% 
65
% 
25
% 
75% 
 Giving thanks 0% 100% 0
% 
100
% 
0
% 
100
% 
 Giving 
reinforcement 
39% 61% 35
% 
65
% 
2
% 
98% 
Closing 
class 
Closing class 2% 98 1
% 
99 0
% 
100
% 
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 Lecturer uses English  in delivering topic 3.1 
 Lecturer uses Native language in delivering 
topic 
2.4 
 Lecturer uses English in giving explanation 3.1 
 Lecturer uses Bahasa in giving explanation 3.1 
 Lecturer uses English in giving Instruction 3.2 
 Lecturer uses Bahasa in giving Instruction 3.1 
 Lecturer uses English in giving motivation 3.1 
 Lecturer uses Bahasa  in giving motivation 3.3 
 Lecturer uses English in giving thanks 3.6 
 Lecturer uses Bahasa in giving thanks 2.3 
 Lecturer uses English in giving 
reinforcement 
3.1 
 Lecturer uses Bahasa in giving reinforcement 3.3 
 Lecturer uses English in closing class 3.5 
 Lecturer uses Bahasa in giving closing class 2.3 
Student’ 
understanding 
I do not understand if lecturer teaches by 
using English 
2.5 
 Lecturer gives clarification/explanation in 
Bahasa if students look confused 
3.6 
 I understand lecturer’ language when the 
lecturer greets and I can answer it in English. 
3.4 
 I understand lecturer’ language when the 
lecturer introduces material in English 
3.1 
 I understand lecturer’ language when the 
lecturer explain material because the lecturer 
uses bilingual instruction 
3.3 
 I understand lecturer’ language when the 
lecturer gives instruction because the lecturer 
uses bilingual instruction 
3.6 
 I understand lecturer’ language when the 
lecturer gives reinforcement because the 
lecturer uses bilingual instruction  
3.5 
 I understand lecturer’ language when the 
lecturer gives instruction because the lecturer 
uses bilingual instruction 
3.4 
 I understand lecturer’ language when closes 
the class even though the lecturer uses 
English 
3.2 
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Table 3 informs that the lecturer used only English in opening, giving thanks 
and closing class. While for the left context, the lecturer used English and Indonesian, 
for instance, the lecturer explain content in English then translated into Indonesian in 
order to make students really comprehend the lecturer’s explanation. This table also 
informs that the students actually understand the lecturer’s language because the 
lecturer’s use English and Indonesian. 
Based on the three data, it can be inferred that the matrix of languages used in 
each context. 
Table 4 The matrix of the existing Bilingual-based Instruction 
Activities/context Observation Lecturer’s 
perception 
Students’ 
perception 
Greetings Islamic 
greeting and 
English 
Greeting 
Islamic and 
English 
Greetings 
Islamic and 
English 
Greetings 
Introducing material English and 
Indonesia 
English and 
Indonesian 
English and 
Indonesia 
Giving explanation English and 
Indonesia 
English and 
Indonesia 
English and 
Indonesia 
Giving 
direction/instruction 
English and 
Indonesia 
English and 
Indonesian 
English and 
Indonesia 
Encouraging/motivating 
students 
English and 
Indonesia 
English and 
Indonesia 
English and 
Indonesia 
Giving thanks English  English  English  
Giving reinforcement English and 
Indonesia 
English and 
Indonesian 
English and 
Indonesia 
Closing class English  English  English  
 
DISCUSSION 
Based on the classroom observation it showed that in classrooms lecturer 
explained a concept in English then explain it again in Indonesian, it was believed that 
repetition adds reinforcement and completeness of understanding. Clarifying one point 
is the aim of the lecturers to alternate their language. The lecturers postulates that by 
repeating their utterence in Indonesian, they could clarifiy or explain any important 
point of their utterences. 
This in in line with Baker (2011) who states that some teachers in classrooms 
explain a concept in one language, and then explain it again in another language, 
believing that repetition adds reinforcement and completeness of understanding. 
Furthermore, Reiteration is pointed by Eldridge as “messages are reinforced, 
emphasized, or clarified where the message has already been transmitted in one code, 
but not understood” (Eldridge: 1996). In this study, the data showed that the lecturers 
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reiterated her language to clarify something or to emphasize the important points in her 
utterence.  
More over Sert (2005) explain that the teacher code switches to native language 
from target language in order to clarify meaning, and in this way stresses importance on 
the foreign language content for efficient comprehension. Clarifying something is meant 
to make something more understandable and in which the teacher usually has to 
alternate her language from L2 to L1.  
Furthermore, Lin (2008) calls this condition as ‘ideational function’ for 
providing limited L2 proviciency student’s L1 to translate or to annotate, elaborate or 
examplify L2 academic contents. In the context of this study, limited profiency of L2 is 
not only on students but also the teacher, or in Baker (2011) they were called as 
dominant bilinguals, and so that the clarification by the teacher was to assure that either 
teacher or students knew the topic discussed at that time. When such LAs were 
confirmed to the teacher, she said: 
“Sometimes students  were difficult to understand my instruction/explanation,  so 
that is why I alternated my language to Indonesian to clarify particularly to avoid 
misunderstanding” (interviewed on June 1, 2018) 
Clarifying a point is considered important by the teacher, because it can make 
the students more easily understand the lesson. In some cases such repetitions may 
serve to clarify what is said, but often they simply amplify or emphasize a message 
(Gumpers, 1982: 78).  
 
Emphasizing a point was also indicated by the teacher in her reiterated utterence 
The teacher emphasized the poin, since she needed to assure that all eyes  would turn to 
him and paid attention.  
 The repetations of these words were intended to get students’ attention about the 
activities and characteristics contained in these words. These words embedded into the 
base language and it produced intrasentential Code Switching and showed a similar 
phenomena in which the base languages were Indonesian and inserted words were 
English. 
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